
Peers as Partners in Learning – Middle School 

Lesson Plan 1.1: Exploring Peer Supports and Skills Needed 

Approximate time to allow: 110 - 140 minutes 

Unit 

Creating an Environment of Acceptance and Belonging 

Lesson 

Exploring Peer Supports and Skills Needed 

Standards Supported in this Lesson Rubric Essential Concepts 

ELA.K12.EE.4.1 
ELA.K12.EE.1.1 
ELD.K12.ELL.SI.1 
HE.68.SUA.5.2 
HE.68.R.1.3 

Belonging for Students with Disabilities 
Promoting Access, Involvement, and Progress 

Essential Question 

How can we effectively impact the lives of others and why is respect important? 

Learning Objectives 

Students will: 
• Define peer support systems and describe what effective provision of supports looks like.
• Determine possible benefits of peer support systems for both sets of students.
• Consider ways that students learn differently.
• Explain confidentiality as it applies to peer supports.
• Explain course expectations and requirements.

https://www.cpalms.org/search/Standard
https://www.floridainclusionnetwork.com/wp-content/uploads/HS-Rubric-Essential-Concepts-Performance-Rubric.pdf


Technology/Materials 

• Projector, screen, speakers
• PowerPoint: “Presuming Competence”

a. Paper
b. Handout: “Essential for Some, Useful for All” (make 2 copies for each student)

• Handout: Accommodations Versus Modifications
• Handout: Common Classroom Accommodations and Modifications in School
• PPL HS videos: students talking about providing supports
• Course benefit

a. Index cards
• Mind Map Example
• Mind Map:

a. Poster paper, markers, tape, other supplies as needed
• MS Reflection Journal Prompts and Vocabulary

Lesson Steps 

1. Welcome and thank peer support students in the Peers as Partners in Learning (PPL) middle 
school course for their participation in the program.

a. Purpose: To establish connections with students and explain course expectations 
and requirements.

b. Directions:
i. Ask students why they chose to take the course and have them share out.

ii. Discuss the purpose for the program. Explain that students with disabilities 
(SWD) have many abilities, talents and gifts, and they also have something 
that creates challenges at school. It may be a bodily challenge, like not 
being able to walk or see. It may be a brain that works differently. This does 
not mean that they are any less deserving of a successful life with friends, a 
job, and full participation in their community. To achieve that, support may 
be needed for mastery of school academics.

iii. Explain the course requirements as established by your school’s PPL 
program (e.g., attendance, activity log, reflection journal, legacy 
assignment, end of course exam).

• Describe grading policies and weight of each requirement (e.g., 
Assisting student 30%, Daily activity log 20%, Weekly reflection 
journal 20%, Book report 10%, Legacy Project 20%).

• Explain pre-classroom tasks, if assigned, for example: Appendix G. 
student learning profile. Peer students should fill one out for 
themselves (the Peer) and then keep a copy knowing that they will 
discover this information about their partner.

iv. Explain course benefits (see Part One in the Peers as Partners in Learning 
Program Planning and Curricula Guide). The students with disabilities in 
need of support and the peer support students both benefit from this 
course.

https://www.floridainclusionnetwork.com/wp-content/uploads/Presuming-Competence-2024.pptx
https://www.floridainclusionnetwork.com/wp-content/uploads/Essential-for-Some-Useful-for-All-1.pdf
https://www.floridainclusionnetwork.com/wp-content/uploads/Accommodations_versus_Modifications-1.pdf
https://www.floridainclusionnetwork.com/wp-content/uploads/Common-Classroom-Accommodations-and-Modifications-1.pdf
https://vimeo.com/showcase/5045464
https://www.floridainclusionnetwork.com/wp-content/uploads/Mind-Map-3.pdf
https://www.floridainclusionnetwork.com/wp-content/uploads/2024-MS-Reflection-Journal-Entry-Prompts.pdf
https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Ffin-network.org%2Fwp-content%2Fuploads%2FStudent-Learning-Profile-Appendix-Q.docx&wdOrigin=BROWSELINK
https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Ffin-network.org%2Fwp-content%2Fuploads%2FStudent-Learning-Profile-Appendix-Q.docx&wdOrigin=BROWSELINK


• Quick Solo Write: Students write on index cards their response to
the question, “What do you hope to gain from being part of this
course?”

• Pair share: Students pair up and share reflections with each other.
• Next, the class will discuss as a whole group. The teacher collects

these cards to re-examine at the end of the year.

2. Using the PowerPoint “Presuming Competence,” provide students with 2 copies each of
the handout “Essential for Some, Useful for All.”

• Explain to students they will have 45 seconds to complete the task.
• Explain when you say “go” they will turn over one of the copies and

begin by finding the number one (1) and in consecutive order they
will circle the numbers 1, 2, 3, etc., until there are no more. GO.

• Move to the next slide on the PowerPoint and have students, using
the other copy of the handout, follow the directions on the slide to
fold the paper along both the X-axis and Y-axis. Then students will
unfold the paper and have 45 more seconds to complete the
activity.

ii. Have the students discuss the activity.
• Did you feel capable of completing the task the first time in 45

seconds?
• Did you have different experiences the first time versus the second

time you searched for the numbers?  How were they different?
• If the second time was “easier,” why?  What made it easier?
• After folding the paper, did you feel more competent or capable of

completing the task?

3. Students learn about accommodations and modifications, and how they might provide
support to their assigned peer support students in the classroom.

a. Purpose: Introduce students to some “tools” that they may find helpful in working
with their students in the classroom. 

b. Directions:
i. Students independently read and complete the scenarios on the

Accommodations vs. Modifications handout. Next, students compare answers 
with a shoulder partner and generate a class discussion about 
accommodations and modifications. Emphasize that we will be focusing on 
accommodations when we work in the classroom. 

ii. Provide students with the handout “Common Classroom Accommodations and
Modifications.” Ask them to highlight the accommodations portion, and to 
think of times when some of these accommodations might have been useful 
to them in the classroom, or in situations at home. Give personal examples, 
such as, “use an alarm to help with time management,” and share a time 
when an alarm would have been a useful tool for you, or “record a lesson, 
instead of taking notes” would have been/was useful to you when attending 
college. 



• Ask students to create a collage or a slideshow that depicts the use of at
least three of the accommodations on the list. Add these finished products
to a larger “class collage.”

• Discuss with students that this larger class collage represents the various
ways that every student learns in their classroom. Some students need
more visual ways to learn, some need more ways to listen, some need a
quieter space, etc., but all of these can help a student learn better. Tell
them we will be talking more about differences in learning, but this will get
them started in thinking about how to work with their student.

• The following is an optional or extended activity: Using the booklet series
from Understood.org, assign students with a learning difference to
research. Then, compile an easy-to-reference booklet for use by peer
support students when they are encountering challenges in working with
students. Students can access this electronically, or these may be
reproduced for students to carry as part of their “tool bag.”

• Summarize the activity by referencing the Essential for Some, Useful for All
activity in #2 above. In particular, address these items:

1. In the numbers activity we did previously, what could folding the
paper be compared to? (a support, a tool, an accommodation...).

2. How does this activity and use of “supports or accommodations”
translate into your work in a classroom as a peer support student?

4. Learn about the supports that other students have provided.
a. Purpose: To provide examples and clarification of supports and accommodations.
b. Directions:

i. Show 3-4 of the short PPL video clips and ask students to make notes of
specific tasks to support students that they hear mentioned in the videos.

ii. Small group: Cluster students into small groups (2-3 students). Identify a
scribe, a reporter, and a technology manager. Within their groups, students
will decide how best to use technology to record 2-3 examples of activities
and supports mentioned in the PPL videos. Suggestions include:
PowerPoint slide show; Google slides; Adobe Spark; Sway; video recording;
Draw application; Photo collage, or others that the students might be
familiar with. The reporter for each group will share their groups’
information with the whole class.

iii. Large group: While reporters share out elements of their discussion, the
teacher will record the information on the board, poster, or using a
projected computer. Once a list is created, then guide the discussion
towards selecting the key elements that might apply to PPL.

iv. Debrief with students to be sure that examples are appropriate.

5. Activity: Conversation about confidentiality and privacy
a. Purpose: To consider the characteristics of an effective peer support student.
b. Directions:

i. Introduce the terms “confidentiality” and “privacy.” Pair students to
discuss how the terms are alike and different, and to think about how

https://www.understood.org/


these terms apply to their lives. 
ii. Generate examples from student pairs and chart them. Gather feedback

from students regarding the examples and ask them to consider how these
concepts might apply to their role as a peer support student.

iii. Generate appropriate ways that students might handle the following
situations:

• Their peer support student tells them something about their
disability.

• Another student asks them about working with the student.
• They hear unkind comments about the student.
• They see or overhear information about their peer support student

from an adult in the classroom.
• They see a social media post about a student with a disability, even

if it is positive.
iv. Provide a summary of the discussion: “Remember to keep things you hear

and see in working as a peer support student confidential. It is important
that private information is not spread around school or in the community.”

6. Activity: Mind Map
a. Purpose: To consider the characteristics of an effective peer support student.
b. Directions:

i. Divide into small groups of 3-4 students. Give each group poster paper,
markers, tape, and other supplies as needed. (High tech alternative: teams
may create using online program for generating a Mind Map).

ii. Instruct students to develop a “Mind Map” with the following criteria:
• Words, a graphic or a picture in the middle.
• Words describing at least five attributes of an outstanding peer

support student around the center. (see Example 1 of Mind Map).
c. Set up a gallery walk for display with one individual debriefing the work to the

other students as they “walk” to each Mind Map. For technology options, you may
opt to project finished products or set up each finished product on separate
computers to display for students to view.

d. The teacher summarizes and emphasizes critical attributes.



Assessments 

Formative: 
• Teacher observation/checklist: Does each student participate in partner sharing, small

group and whole group activities? Note any outliers.
• Accommodations vs. Modifications discussion.
• Confidentiality and privacy discussion.

Summative: 
• PPL clip notes indicate ways that students can work with others.
• Accommodations vs. Modifications collage represents understanding of how

accommodations help students.
• Students’ Mind Maps include visual or graphic features that tie to the attributes they list

on the Mind Map; there are at least 5 attributes; and the student is able to explain the
connection between the visual/graphic, words and the concept of an outstanding peer
support student.

• Group brainstorm sessions produce viable options to address described student needs.
• Reflection Journal entry.

Considerations 

• A transcript of the videos may be provided.
• Closed captioning, a script or interpreter may need to be provided for students with

hearing challenges.
• Increased font size on handouts, or braille format may be provided for students with

visual needs.
• Technology may be used to complete Mind Map posters for students with writing

difficulties or to provide choice.
• Handouts may be read aloud, or technology used with a text-to-speech option.
• Consider allowing written responses to be completed using technology including Word and

speech-to-text software.
• Fictional diary entries can be done using alternative means such as audio or video recording/

speech-to-text.




